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25 A number of articles detail the success of various programs designed to increase student interest in a career in a knowl-
edge economy (or STEM) career. For example, Shuen et al. (2011) detail a one-day program offered for girls to encourage their
interest in a career in science, engineering, or technology. They find that girls who attend the program two years in a row have
a substantial interest in a STEM career, and recommend longer-term programs as well as one-week programs in the summer
(Jessica A. Shuen, et. A. 2011. “FEMMES: a One-Day Mentorship Program to Engage 4th-6th Grade Girls in STEM Activities.”
Journal of Women and Minorities in Science and Engineering 17(4): 295-312). Oregon State University has a series of pro-
grams involving undergraduate science majors with students in area K-12 schools. The programs have the advantage of en-
couraging the college students to remain in a STEM field while exciting the K-12 students in the sciences (Sujay Rao, Devorah
Shamah, and Ryan Collay. 2007. “Meaningful Involvement of Science Undergraduates in K-12 Outreach.” Journal of College
Science Teaching May/June 36: 54-58). Another program found an increase in interest in a STEM career after showing middle
school students a series of video interviews with scientists (Vanessa L. Wyss, Diane Heulskamp, and Cathy J. Siebert. 2012.
“Increasing Middle School Student Interest in STEM Careers with Videos of Scientists.” International Journal of Environmental &
Science Education 7: 501-522). An extensive list of programs funded by the NSF to encourage interest in a career in science,
engineering, and technology at all academic levels can be found at: http://stepcentral.net/projects/ .

26 University of Massachusetts Donahue Institute. 2011. Increasing Student Interest in Science, Technology, Engineering, and
Math (STEM): Massachusetts STEM Pipeline Fund Programs Using Promising Practices. Hadley, MA. The report can be found
at: http://www.mass.edu/forinstitutions/prek 16/documents/Student%20Interest%20Summary%20Report. pdf

27 Numerous studies conducted around the world have found parent involvement — sometimes referred to as social capital

— to be critical for a variety of short-term and long-term educational outcomes. A 2010 study using data from the Netherlands
found that parent reading behavior and discussions of books with their children had a positive effect on their child’s educa-
tional outcomes (N. Notten and G. Kraaykamp, 2010. “Parental media socialization and educational attainment: Resource or
disadvantage?” Research in Social Stratification and Mobility 28: 453-464). Another study comparing the influence of family on
mathematics scores in Canada, Japan, and the United States found strong family influences in all three countries (C. Bassani.
2006. “A test of social capital theory outside of the American context: Family and school social capital and youths’ math scores
in Canada, Japan, and the United States.” International Journal of Educational Research, 45: 380-403).

28 Dufur, Parcel, and Troutman (2013) used data from the U.S. National Longitudinal Education Study and find that social
capital in the family is more influential than social capital in the school. The measures of family social capital included such
factors as students discussing various school issues with their parents, parents checking their child’s homework, parents
attending school meetings, and parents attending school events (Mikaela J. Dufur, Toby L. Parcel, Kelly P. Troutman. 2013.
“Does capital at home matter more than capital at school? Social capital effects on academic achievement.”Research in Social
Stratification and Mobility 31: 1-21.) Additional information can be found about the study at: http://news.ncsu.edu/releases/
wms-parcel-parents/.

29 The Qatar University pilot program on “Reading Together for Qatar” is a step toward improving reading and literacy among
younger school age children (http://www.qgatarisbooming.com/2013/03/12/qgatar-university-launches-%E2%80%9Creading-
together-for-qatar%E2%80%9D-volunteering-project/ ). Models exist in other nations to expand such programs to the family
to enhance the children’s learning experiences. Sylva et al describe a successful program in the U.K. designed to help parents
improve their young children’s literacy and ameliorate behavioral problems (Kathy Sylva et. al. 2008. “Training Parents to Help
their Children Read: A Randomized Control Trial.” British Journal of Educational Psychology 78: 435-455.) A joint pre-school
and home program taught parents how to teach children to read and increased the literacy skills of young children in the
United States (Andrea A. Zevenbergena,, Grover J. Whitehurst, and Jason A. Zevenbergen. 2003. “Effects of a shared-reading
intervention on the inclusion of evaluative devices in narratives of children from low-income families.” Applied Developmental
Psychology 24: 1-15). There are numerous models of simple activities developed by various educational groups to help parents
incorporate more learning activities (particularly in science and math) into their routine interactions with their children. Many

of these examples could serve as models for efforts in Qatar to help involve parents with their children’s education. Internet-
4Classrooms (http://internet4classrooms.com) has basic help for parents in a variety of subjects at all grade levels and might
serve as a model for resources that could be provided to parents in Qatar. The Institute for Educational Initiatives developed

a brochure for parents to help them integrate science and mathematics into their everyday activities with their children. The
brochure could serve as a model for activities that parents in Qatar could engage in with their children: http://iei.nd.edu/as-
sets/78208/parents_guide_high_res.pdf . Similarly, math.com offers a series of simple activities that could be taught to parents
of children beginning at a young age to incorporate more math and science into their lives outside of school http://www.math.
com/parents/articles/pnew797h.html

30 See endnote above.




16 There are numerous articles reviewing exemplary programs to enhance student motivation and by extension, their educa-
tional outcomes. For example, Reynolds (1998) reviewed early child interventions to enhance educational outcomes and finds
eight principles of effective programs: (1) target children and families who are most vulnerable to school difficulties; (2) begin
participation early and continue to second or third grade; (3) provide comprehensive child development services, including
parent development programs in the school and home; (4) active and multi-faceted parent involvement including volunteering
in the classroom and going on field trips, attending workshops and interacting with other parents, providing for the child’s edu-
cational needs at home, accepting home visits from school personnel, and completing educational requirements themselves;
(5) a child-centered curriculum approach; (6) small class sizes and teacher-student ratios; (7) regular staff development and in-
service training; and (8) systematic evaluation and monitoring (A.J. Reynolds. 1998. “Developing Early Childhood Programs for
Children and Families at Risk: Research-Based Principles to Promote Long-Term Effectiveness.” Children and Youth Services
Review, 20: 503-523). Fashola and Slavin (1997) reviewed effective, replicable programs targeted to vulnerable elementary
and middle school students. Although their vulnerable student population includes schools serving low-income or minority
youths, these factors are also associated with low levels of parent education. One program with proven success in multiple
sites is the Success for All (reading, writing, and language arts) program (http://www.successforall.org/) and the associated
Roots and Wings (mathematics, social studies, and science). The programs incorporate such features as one-on-one tutoring
for children with difficulties, regular professional development for teachers, and comprehensive family help and involvement
(Olatokonbo S. Fashola & Robert E. Slavin. 1997. “Promising Programs for Elementary and Middle Schools: Evidence of Ef-
fectiveness and Replicability.” Journal of Education for Students Placed at Risk, 3: 159-183). A small pilot program randomly
assigned 40 high school students with such motivational problems as chronic absenteeism to a control and intervention. The
intervention reduced absenteeism and increased educational aspirations at the end of five months. The intervention incor-
porated such features as daily phone calls to the home before school, a moral issues class, and participation in after-school
athletic clubs (John N. Marvul. 2012. “If You Build It, They Will Come: A Successful Truancy Intervention Program in a Small
High School.” Urban Education 47: 144-169).

17 In addition to increasing higher education enroliment overall, a key performance indicator of Qatar education reform is to
enroll greater numbers of male Qataris in higher education (ETSS p. 20-21). Based on the reports from students in the QES,
a gender difference persists for Independent school students. A greater percent of girls (71 percent) plan to obtain a university
degree than boys (58 percent). This gap is narrower and reversed for non-Independent schools: 72 percent of boys and 67
percent of girls plan on obtaining a university degree. The reasons for this gap are multi-layered and beyond the scope of this
report. However, tables, figures and charts detailing the gender gap are available upon request.

18 The knowledge economy is defined as a career in science, technology, engineering, mathematics, and medical profes-
sions.

19 Many Qatari students are opting out of careers in the knowledge economy entirely. Setting aside their educational plans,
only 14 percent of Qatari national students plan on a career in the knowledge economy (versus 46 percent of non-Qatari stu-
dents). The remaining careers the students expressed an interest in are business, administration, and legal careers (36 percent
Qatari, 19 percent other), military and the police (24 percent Qatari, 7 percent other), education (6 percent Qatari, 4 percent
other), transportation and service (2 percent Qatari, 6 percent other), and arts, entertainment, and sports (2 percent Qatari, 6
percent other). An additional 17 percent of Qatari students and 12 percent of other students are uncertain as to what career
they would like to have.

20 Students were asked whether they strongly agreed, somewhat agreed, somewhat disagreed, or strongly disagreed with
three statements about four classes (mathematics, English, Arabic, and science). Students expressed generally positive feel-
ings about all four subject areas. With regard to the statement, “I usually look forward to [name of subject] classes,” 71 percent
of Independent students and 80 percent of other students agree about math class, 79 percent of Independent students and
86 percent of other students agree about science class, 81 percent of Independent students and 83 percent of other students
agree about English class, and 78 percent of Independent students and 63 percent of other students agree about Arabic
class. When asked for their level of agreement with the statement “[name of subject] will be useful for my future,” 73 percent
of Independent students and 91 percent of other students agree about mathematics, 80 percent of Independent students and
92 percent of other students agree about science, 90 percent of Independent students and 95 percent of other students agree
about English, and 80 percent of Independent students and 70 percent of other students agree about Arabic. There is strong
evidence in survey research of the tendency of respondents to agree, or acquiesce, when uncertain about a response (see, for
example, J.A. Krosnick and L.R. Fabrigar LR. 1998. Designing Good Questionnaires: Insights from Psychology.

New York: Oxford Univ. Press) Thus, it is not surprising that slightly fewer students disagreed with the statement “I am often
afraid of asking questions in [name of subject] classes.” However, despite the tendency to acquiesce, 56 percent of Independ-
ent students and 66 percent of other students disagree about being afraid to ask questions in math class, 61 percent of
Independent students and 74 percent of other students disagree about science class, 61 percent of Independent students and
74 percent of other students disagree about science class, and 66 percent of Independent students and 85 percent of other
students disagree about Arabic class.

21 The College Board report can be found at: http://advocacy.collegeboard.org/sites/default/files/10b_2217_EightCompo-
nents_WEB_100625.pdf . Additional information, as well as suggestions for applying each of the components to students,
teachers, counselors, families, and the schools, can be found at: http://nosca.collegeboard.org/eight-components.

22 See, for example, Alberto F. Casbrera and Steven M. La Nasa (2000). “Overcoming the Tasks on the Path to College for
America’s Disadvantaged.” New Directions for Institutional Research, 107: 31-43.

23 National Academy of Sciences. 2011. Expanding Underrepresented Minority Participation: America’s Science and Technol-
ogy Talent at the Crossroads. Washington, DC: The National Academies Press. The report is available at: http://www.nap.edu/
catalog/12984.html

24 http://www.sec.gov.qa/En/Media/News/Pages/NewsDetails.aspx?News|D=3324



1 Most recent announcement available at Qatar Tribune: http://www.qatar-tribune.com/data/20130516/pdf/main.pdf
2 The Qatar National Vision 2030 (QNV 2030) is available at: http://www.gsdp.gov.qa/portal/page/portal/gsdp_en/gatar_na-
tional_vision/gnv_2030_document/QNV2030_English_v2.pdf

3 Quoted from the General Secretariat for Development Planning 2008 and accessed at www.planning.gov.qa.

4 The Qatar National Development Strategy 2011-2016 (NDS) is available at: http://www.gsdp.gov.qa/gsdp_vision/docs/
NDS_EN.pdf

5 The Education and Training Sector Strategy 2011-2016 (ETSS) of the SEC is available at: http://www.sec.gov.qa/en/about/
documents/stratgy2012e.pdf

6 There is a strong literature in both the United States and other countries documenting educational disparities between
students whose parents have a college education and those who do not. For example, an analysis of data from 20 nations
that participated in the Program for International Student Assessment (PISA) finds that students with at least one parent with
a post-secondary education had higher mathematics achievement scores than did students without a college-educated
parent (Gillian Hampden-Thompson and Jamie S. Johnston. 2006. “Variation in the Relationship Between Nonschool Factors
and Student Achievement on International Assessments.” Statistics in Brief, Institute of Education Sciences, National Center
for Education Statistics, NCES 2006-014). Within the United States, a study using data from the Beginning Postsecondary
Students Longitudinal Study (BPS) finds that students whose parents did not have a college education had lower educational
aspirations and lower college entrance scores (Debbie Hahs-Vaughn. 2004. “The Impact of Parents’ Education Level on Col-
lege Students: An Analysis Using the Beginning Postsecondary Students Longitudinal Study 1990-92/94.” Journal of College
Student Development, 45(5): 483-500). An analysis of data from the Longitudinal Study of American Youth finds that initial
enroliment in college is strongly influenced by parent and home factors. The children of less educated parents were less likely
to enroll in college which automatically disqualified them for employment at the professional level in the knowledge economy (or
STEMM field in the article). Highly educated parents were more likely to encourage their children to learn about science overtly
and indirectly through science-related books, materials, and toys (Jon D. Miller and Linda G. Kimmel. 2012. “Pathways to a
STEMM profession.” Peabody Journal of Education 87: 26-45).

7 The QES includes a question about the highest level of education of the student’s mother and father in both the student
and parent questionnaires. Examining gender differences in the effect of mothers and fathers on selected student outcome
measures is beyond the scope of this report. Instead, consistent with many education and sociology policy-relevant studies,
we measure parent education as the highest level of education of either parent, taking first the parental report, and then filling
in missing data with the student report.

8 A target of education reform in Qatar is to enhance the professional capacity of teachers and workers in K-12 education
(NDS p129-130). While Independent school teachers are less likely to have a degree or certificate in education than personnel
at other schools, they are participating at high rates in professional development programs and report high levels of satisfac-
tion with the programs. Additionally, both teachers and administrators overwhelmingly agree that teachers attend professional
development programs to improve their skills and not to get away from school.

9 All survey questionnaires are available upon request. Please email sesri@qu.edu.ga.

10 Student motivation is a complex, multidimensional concept that is measured in a variety of ways ranging from single items
to lengthy questionnaires. We focus on student attitudes and behaviors that demonstrate poor motivation and that may hinder
academic success. These items in the QES are closest to Martin’s Maladaptive Behavioral Dimensions of motivation (Andrew
J. Martin. 2007. “Examining a Multidimensional Model of Student Motivation and Engagement Using a Construct Validation
Approach.” British Journal of Educational Psychology, 77: 413-440).

11 The count of indicators of poor student motivation assigns one point to a student for each of the following: (1) coming to
school late three or more days in the past four weeks; (2) being absent from school two or more days in the past week; (3) feel-
ing bored most of the time when at school; and (4) strongly or somewhat agreeing that they do not put their maximum effort
into studying. We classify students with two or more of these characteristics as having chronic motivation problems.

12 There is considerable variation across schools: the percent of students with no motivational problem behaviors in Inde-
pendent schools ranges from a low of only 2 percent of the students to a high of 35 percent of the students. Within the other
schools, the percent ranges from a low of 19 percent to a high of 78 percent.

13 Furthermore, girls and boys are virtually identical in these motivational problems, as are secondary and preparatory stu-
dents. Differences in parent education between the Independent schools and other schools do not explain these differences. In
the Independent schools, the percent of students exhibiting none of these motivational problems is virtually identical whether or
not their parents have a college degree. In the other schools, 44 percent of the students whose parents have a college degree
exhibit none of these behaviors but 31 percent of whose parents do not have a college degree have no problem behaviors.

14 Students that used private tutoring were asked: What are the main reasons you use private tutors? (Select the two most
important reasons): (1) To pass the exams, (2) Teachers do not explain the material well, (3) Teachers do not help students in
class, (4) My classmates use private tutors, (5) Using private tutors is a sign of wealth, and (6) My friends advised me to use
private tutors.

15 Alexandra Usher and Nancy Kober. 2012. Student Motivation — An Overlooked Piece of School Reform. Graduate School of
Education and Human Development. Center on Education Policy, The George Washington University, Washington, DC. http://
www.cep-dc.org/displayDocument.cfm?DocumentID=405



Questionnaire Development

The questions were designed in English and then translated into Arabic by professional
translators. After the translation, the Arabic version was carefully checked by researchers
at SESRI who are fluent in both English and Arabic. Next, the questionnaire was tested
in a pre-test of four randomly selected schools. This pretest gave valuable information
allowing us to refine question wording, response categories, introductions, transitions,
interviewer instructions, and interview length. Based on this information, the final version
of the questionnaire was created and then programmed for data entry purpose. The
questionnaires were sent to stakeholders in December 2012. Parents of the students
who received the student questionnaire were also sent the parent questionnaire to be
completed at home. Data were collected from teachers and administrators through inter-
views conducted in their respective schools.

Survey Administration

Each interviewer participated in a training program covering fundamentals of school
survey, interviewing techniques, and standards protocols for administering survey
instruments. All interviewers practiced the questionnaire before going to the schools. In
general, interviewers were expected to:

Locate and enlist the cooperation of schools and students.
Motivate teachers and students to do a good job.

Clarify any confusion/concerns.

Observe the quality of responses.

Data were collected from students and parents using paper questionnaires (Paper-
and-Pencil Interviewing — PAPI). Teachers and administrators from the selected schools
were interviewed by SESRI fieldworkers using Computer-Assisted Personal Interviewing
(CAPI).

Data Management

After data collection was completed, interviewers manually entered responses from
students and parents into Blaise, which is a computer-assisted interviewing system and
survey processing tool. The responses were then merged into a single Blaise data file.
This dataset was then cleaned, coded and saved in STATA formats for analysis. After
weighting the final responses, the data were analyzed using STATA 12 and IBM SPSS
20, both of which are general purpose statistical software packages commonly used in
the social sciences. Tables and graphs were generated in Microsoft Excel and Word.
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In the student study, students in grades 11 and 12 in the secondary schools and stu-
dents in grades 8 and 9 in the preparatory schools were selected. For the parent study,
the parents of the students selected in the student study were sent questionnaires. Lead
teachers of the classrooms selected for the study were sent questionnaires as were the
administrators for the school.

We account for the complex sampling design in the data analysis to ensure the unbias-
edness and efficiency of the statistical estimates. Particularly, a weighting variable was
created to take into account the selection probability and the non-response. Weighting
is a mathematical correction used to give some respondents in a survey more influ-
ence than others in the data analysis. This is sometimes needed so that a sample better
reflects the population under study. In the QES, the number of students in the selected
class can be different across schools, and a weight is needed to adjust for this differ-
ence.

Sample size, non-response, and sampling error

The sample size of this survey is 43 schools. However, 4 schools refused our survey re-
quests. For the remaining 39 surveyed schools, all students in the selected classes fully
participated in the survey. In the final data, we have 1,848 students, 1,472 parents, 572
teachers, and 318 administrators from these 39 schools.

With the above number of completions, the maximum sampling error for a percentage
is +/-2 percentage points for the student survey. The calculation of this sampling error
take into account the design effects (i.e., the effects from weighting, stratification, and
clustering). One possible interpretation of sampling errors is: if the survey is conducted
100 times using the exact same procedure, the sampling errors would include the “true
value” in 95 out of the 100 surveys. Note that the sampling errors can be calculated in
this survey since the sample is based on a sampling scheme with known probabilities.
This feature of random sampling is an essential element that distinguishes probability
samples from other sampling methods, such as quota sampling or convenient sampling.

Qatar Education Study 2012 p28



Appendix A: Survey Methodology

Results from the Qatar Education Study (QES) come from four surveys administered
under the direction of the Survey Operations Division at the Social and Economic Survey
Research Institute (SESRI). The surveys were sent to central stakeholders in K-12 edu-
cation: students, parents, teachers, and administrators. Feedback from these stakehold-
ers is critical to evaluating whether the reforms implemented in fulfillment of the targets
outlined in the Qatar National Development Strategy 2011-2016 (NDS) are succeeding,
and if not, which reforms may need reevaluation and additional support from the Su-
preme Education Council (SEC). This survey design is especially appropriate because it
paints a clear picture of the participants’ school experience.

Sample design

Sampling is the process of selecting those individuals from a population to estimate
characteristics of the whole population. It plays a critical part in any school survey since
the ability to make valid inferences to the population, which is the target of the investiga-
tion, relies upon a rigorous sample design. In the following, we discuss issues related to
the sampling design used in the QES.

Students were the target population for the survey sampling. The sampling frame, which
is a list of all those individuals in a population who can be selected, was developed by
SESRI based on a comprehensive list of all public and private schools in Qatar which
was provided by the Supreme Council of Education. In this frame, all schools are listed
with information about school names, address, school gender (boy, girl, or coed), system
(independent, international, private, or other type of schools), and the number of stu-
dents in grade 8, 9, 11, and 12.

Based on the information about the school size, school system, gender and grade, we
divided the sampling frame into several subpopulations (i.e., stratum). This stratification
divided members of the population into subgroups that are relatively homogenous before
sampling begins. We tried to ensure that every member of the population had the same
probability of being selected (i.e., self-weighting) so proportionate sampling was used

to make the proportion of students in each stratum similar between the frame and the
sample. That means the number of sampled schools needed to be proportionate to the
number of respondents across strata in the frame (assuming that the same number of
students was selected from each school).

Inside each stratum, students were randomly selected following a two-stage sampling
process which is probably the most commonly used sample design in educational re-
search (UNESCO International Institute for Educational Planning 2009). In the first stage,
the school was selected with probability proportionate to its size (i.e., PPS). This gives
an equal chance of selection for students while allowing for a similar number of students
to be chosen from each school for each strata. In the second stage, for ease of the field
work, we randomly selected one class for each grade in the school and all students in
the class were included in the survey.
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Many of the recommendations outlined in this report are based on programs conducted
outside of Qatar. As such, they are context-specific and will need to be modified to be
effective. We encourage the SEC to consider selecting one or two pilot schools before
implementing system-wide changes. We would also encourage the SEC to include a

full external evaluation into the implementation plan that includes both summative and
formative components. The summative portion of the evaluation would measure key
outcome measures (such as student plans for a career in the knowledge economy along
with plans for the appropriate level of education) at multiple points in time (for example,
before the pilot begins, midway through the pilot, immediately after the pilot concludes,
and three and six months after the pilot ends). The formative evaluation would monitor
whether the program is being implemented as planned and identify any problems with
the implementation. SESRI welcomes the opportunity to serve in an advisory role should
the SEC and related policymakers seek to implement the recommendations in this
report.

This is an exciting time for K-12 education in Qatar, and SESRI considers itself fortunate
to be a witness to the reforms. While this report highlighted some limitations perceived
by participants in K-12 education, we see many positive developments especially

in terms of educator professional development, the teacher-parent relationship, and
teacher-administrator relationships. Future reports from the QES will focus on areas
with direct relevance to education reform in Qatar to include, for example: (1) the use of
multimedia technology in the schooals; (2) student engagement in school and extracur-
ricular activities; and (3) school facilities. As educators and parents, we at SESRI care
that the education system exceeds the targets outlined in the NDS so that Qatar attains
a modern world-class education system comparable to any offered around the world
(QNS 2030 p. 13). With this shared vision of the future, we believe it is possible to reform
education in Qatar so that each child has the best chance possible for a successful and
rewarding career in an ever-changing globalized society.
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Conclusion

We began by discussing the complex learning climate in Qatar. We have seen consider-
able variation across school types (Independent versus other schools) and within these
types. Coming relatively early in the reform process, the QES is uniquely situated to
provide valuable feedback about the process of reform to this date. We focused on four
policy-relevant areas and find both signs of encouragement and areas that require more
work. Among the encouraging signs are:

High levels of participation in and satisfaction with teacher professional develop
ment programs.

Teachers and administrators have relatively positive feelings about each other
and believe that they are working together as a group to further education in Qatar.

Efforts to improve communications between parents and the schools appear
to be working as a large percentage of parents both report receiving regular learning
reports about their child and express satisfaction with communications with the schools.

While progress has been made, we find some areas require additional attention. Chief
among these are:

Student motivation remains a problem, particularly in the Independent schools.
Administrators and teachers at Independent schools are less satisfied with student
motivation than their colleagues at other schools and their dissatisfaction is borne out by
relatively high levels of student motivational problems.

Students’ educational aspirations are high but many are uncertain about their
ability to complete secondary school. This is particularly problematic for students whose
parents have lower levels of education.

Over twice as many students in private schools plan on a career in the knowl-
edge economy field as do students in Independent schools, and many of their educa-
tional plans will limit their ability to find a high-level knowledge economy career.

Much work remains to involve parents in the education process both within their
homes and in the schools. Parents report relatively low levels of participation in selected
school activities and teachers and administrators are not satisfied with parental efforts.

Teachers feel less involved in school decision-making than administrators believe
they are, and both teachers and administrators feel undervalued by the SEC.
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RECOMMENDATION:

The SEC leads the effort to transform Qatar into a country that provides all students
opportunities commensurate with the best schools, vocational training, and universities
found anywhere in the world. If the SEC is to achieve the targets outlined in the NDS, it
will need the support of school administrators and teachers, who will implement the vi-
sion the QNV 2030. While the NDS states the need for a feedback mechanism between
post-secondary and K-12 education, we would argue for a similar framework for admin-
istrators and teachers to provide feedback to the SEC regarding new programs meant
to meet the targets of the QNV 2030. One possible framework would be a consortium
of Independent schools that would offer evaluations and feedback to the SEC based

on their experiences with educational reform. A possible framework for this consortium
might include one representative from each of the Independent schools, separated into
nine separate councils based on school level (elementary, preparatory, and secondary)
and gender (boys-only, girls, only, co-educational). This would give school personnel a
forum to discuss education with their colleagues at other Independent schools, and to
provide recommendations and feedback to the SEC regarding school reform in Qatar.
When administrators and teachers perceive their input as valuable, they are less likely to
exit the educational system, thus reducing attrition.
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Figure 7: Teacher and Administrator feelings about the Supreme
Education Council.
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Teachers and administrators were also asked for their assessment of the SEC (Figure 7).
Within Independent schools, 73 percent of both teachers and administrators are satisfied
with the performance of the SEC compared to 81 percent of teachers and 83 percent of
administrators at other schools. Teachers and administrators report similar levels of sat-
isfaction with the support received from the SEC. At Independent schools, 68 percent of
teachers and 71 percent of administrators are satisfied with SEC support, while 74 per-
cent of other teachers and 71 percent of other administrators are satisfied with the sup-
port. When asked to what extent the SEC is an obstacle to good education, 51 percent
of Independent school administrators and 44 percent of Independent school teachers
find the SEC to be an obstacle to a “great extent” or “somewhat extent.” Among other
school personnel, 37 percent of teachers and 38 percent of administrators believe that
the SEC is an obstacle to good education to a great or to some extent.

By virtue of their positions, administrators are more directly responsible for implementing
educational policy. As such, they were asked additional questions about the SEC. Al-
though 85 percent of Independent school administrators and 89 percent of other school
administrators agree that “communication with the SEC is good,” they also have some
concerns. A substantial percentage of Independent school administrators (85 percent
versus 55 percent of other administrators) agree that the “SEC takes decisions without
consulting schools.”
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Teachers have generally positive views about the treatment they receive from the school
administration. Nearly 80 percent of Independent school teachers and 62 percent of
other teachers strongly agree that “the school management shows respect to teachers.”
Almost 70 percent of Independent teachers and 47 percent of other teachers strongly
agree that “teachers are treated well by the school management.” Although teachers
have some doubts about their actual role in decision-making, 52 percent of Independent
teachers but only 38 percent of other teachers strongly agree that “the school manage-
ment takes into consideration teachers’ views on the educational issues related to the
school.”

Both teachers and administrators were asked to indicate the extent to which a series of
factors are an obstacle to a good education in Qatar. Overall, 16 percent of Independ-
ent teachers and 43 percent of other teachers feel administrators are a barrier to good
teaching to a “great extent” or “some extent.” Similarly, 37 percent of Independent
administrators and 36 percent of other administrators feel that teachers are a barrier to
good education to a “great extent” or “some extent.”
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Teacher and Administrator Feelings about Schools

According to the NDS, teacher turnover is high in Qatar (p. 129), yet teachers and
school administrators play a critical role in preparing young Qataris for the economic
and technological challenges of the future. Poor teacher-administrator relationships may
signal systemic problems within schools, becoming a barrier to education and leading to
attrition. In this section we examine the feelings of the two groups towards each other,
education, and the SEC.

Administrators and teachers were asked a parallel set of questions regarding school
decision-making and working together as a group. Administrators in both Independ-

ent and other schools have a more positive view than do teachers of the role teachers
have in the school decision-making process. When asked, 53 percent of Independent
school teachers and 66 percent of other teachers strongly agree or somewhat agree that
“school management takes decisions without consulting teachers.” (Figure 6) In contrast,
91 percent of Independent school administrators and 81 percent of other administrators
strongly agree or somewhat agree that “teachers are involved in the decision making
process at the school.” Despite these differences, teachers and administrators both
overwhelmingly say that they strongly agree or somewhat agree that “teachers and the
administration work together as a group at the school.”

Figure 6: Teacher and Administrator Feelings about Each Other.
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RECOMMENDATION:

While efforts to increase communication among the parents and educators appear to be
working, there is room for improvement in terms of parental involvement. The challenge
is finding meaningful ways to get parents more involved in schools and in their homes

to provide support and encouragement for their children. Part of the problem concerns
parents who do not have the means to help their children either because of their own
education level or a lack of other resources. We have two recommendations in this
regard. The first is to encourage parents to go back to school and complete a vocational
or post-secondary degree. This has the added bonus of generating new workers for

the knowledge economy and fulfills the objective of encouraging lifelong learning (ETSS
p.8-9). Second, after-school and weekend programs for parents and children to learn
the subject matter together and to provide parents with assistance to help their children
learn have been shown in other contexts to greatly improve parental involvement and
student mastery of the materials®®.

While there is widespread use of private tutoring in Qatar, it is important to remember
that 68 percent of the students in independent schools do not use private tutoring.
Looking just at the students in Independent schools, 30 percent receive no or minimal
help at home and also do not participate in private tutoring. Another 38 percent receive
some level of help at home but do not participate in private tutoring. Clearly there is a
need for additional help for these students, particularly those whose parents have fewer
resources to invest in their education. Additionally, tutoring does not substitute for a
lack of parent involvement with their child’s education. Students whose parents do such
things as stress the importance of a college education, talk with them about college,
provide a space for them to do homework and make certain that they complete their
homework have more positive educational outcomes than students whose parents are
uninvolved®. We would recommend that programs be developed to give parents more
information about how to prepare their child for university while also emphasizing the
importance of their role in their child’s education.
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Figure 5: The Relationship between Parents, the Schools, and School Personnel.
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Simply providing information to parents is not enough; parents must find it useful and
satisfactory for the communication to be meaningful. The QES gathered information
about the quality of communications from both school personnel and parents. School
administrators overwhelmingly feel that communication with parents is good. Nearly half
of Independent school administrators and 64 percent of other administrators strongly
agree that communications with parents is good and 33 percent of other administra-
tors and 41 percent of Independent school administrators somewhat agree. Parents
are somewhat less enthusiastic about the quality of communication. Only 30 percent of
Independent school parents and 27 percent of other school parents strongly agree that
the level of communication between the school and parents is satisfactory, while 53 per-
cent of other school parents and 44 percent of Independent school parents somewhat
agree.

Despite concerns with parental effort, 56 percent of teachers strongly agree, with
another 38 percent somewhat agreeing, that the relationship between parents and the
school is good. Administrators are even more positive than teachers. Nearly all adminis-
trators (99 percent at Independent schools and 97 percent at other schools) agree that
the relationship is good. Teachers and administrators have similarly positive beliefs about
the trust parents hold in teachers.
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Figure 4: Parent Involvement with Child’s Education.
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Nearly 30 percent of the parents from Independent schools did not participate in any of
the activities since the beginning of the school year, compared to only 15 percent of par-
ents from other schools. However, over 32 percent of Independent school parents and
39 percent of other parents participated at least once in three or more of the activities.

Given the above information, it is not surprising that teachers do not express high levels
of satisfaction with parent efforts. Only 8 percent of Independent school teachers and

16 percent of other teachers are very satisfied with the level of parental effort in schools.
Another 40 percent of Independent school teachers were somewhat satisfied (compared
to 61 percent of other teachers), leaving over half of the Independent school teachers as
somewhat or very dissatisfied with parental efforts.

In order to improve parental participation in K-12 education, the NDS calls for school
officials to engage parents more actively through parent-teacher associations and other
informal activities for information exchange (p. 136). The QES explores whether this
information exchange between parents and school officials has been successful (Fig-
ure 5). Approximately one-third of both Independent and other school parents reported
receiving information from the school about their child in the last month. The majority of
parents receiving information were given one (36 percent Independent school parents,
51 percent other parents) or two (37 percent of Independent parents and 24 percent

of other parents) pieces of information from the schools. Parents were also asked how
many learning performance reports they receive about their child in a typical year. Over
half of the parents receive a report three or more times a year while less than 20 percent
never receive a performance report about their child.
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Parental Participation and Communication with School Officials

Parental involvement in a child’s education is consistently found to be positively associ-
ated with both short-term school performance and long-term career aspirations?’. Some
studies in the United States argue that parental involvement is more important than the
school itself for academic achievement?®. Accordingly, the NDS identifies improving pa-
rental participation in K-12 education as a goal for the QNV 2030 (p. 136-137). The QES
collected information from students, parents, teachers, and administrators to assess
parental involvement with the schools (Figure 4).

Parent-student conversations and helping out with school work are the most direct
forms of parental involvement. Students were asked how frequently their parents talked
about school or helped with school work in the past week. The most frequently reported
activity was talking to parents or guardians about school, with 57 percent of the students
in Independent schools and 72 percent in other schools engaged in this activity three or
more times a week. In contrast, less than one-third of the students reported that their
parents or guardians help them with homework three or more times a week.

In addition to talking with their child or helping with homework, parents also attend vari-
ous activities and events at the school, and it is these activities that are most obvious to
teachers and administrators. Parents were asked how many times — since the beginning
of the school year — they or another family member participated in any of eight different
school activities. With the exception of talking with a teacher, principal, or supervisor
about their child (52 percent of Independent school parents and 76 percent of other par-
ents say at least once), less than half of parents reported participating in any of the other
activities at least once since the beginning of the school year.
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Much work remains if more knowledge economy positions are to be filled with well-
trained Qataris in the future. At every level of education, more students in private schools
aspire to a career in the knowledge economy than do students in Independent schools.
Yet the Independent schools are where the majority of Qatari parents enroll their students
(Figure 1). While there is a vital need for employment in the knowledge economy, the
misalignment of educational aspirations and career plans indicates a basic misunder-
standing of the education required for key knowledge economy positions. We recom-
mend interventions such as one-on-one post-secondary counseling and career field trips
at two stages of a student’s education: prior to entry into secondary school (year 8 or

9 or the equivalent) and two years prior to graduation from secondary school (year 10

or equivalent). There is also a need for more programs to excite students about careers
in the knowledge economy, along with information about the educational prerequisites
for the positions. The National Academy of Sciences recommmends incorporating such
programs throughout the school years, beginning as early as kindergarten, to develop an
interest in knowledge economy fields?®. The recent announcement that a memorandum
has been signed to develop and strengthen the Robots Program and Robotics Olympiad
in Qatar’s schools is an encouraging development?*. The National Science Foundation
(NSF) in the United States funds numerous programs to encourage students — in particu-
lar underrepresented groups — at a variety of ages to consider a career in a knowledge
economy position and many of these may provide insights for Qatar?. A report from the
University of Massachusetts Donahue Institute details a range of programs that have
increased student interest in careers in the knowledge economy?. For example, the
Engineering is Elementary program trained teachers in a curriculum that uses hands-on
and inquiry-based skills, with a particular emphasis on engineering. The students of the
teachers in the program showed an increased interest in a career in engineering. In the
Digits program, professionals employed in knowledge economy fields visit sixth-grade
classrooms and lead discussions about the importance of math and science and share
their experiences in the field. Students showed an increased perception of knowledge
economy fields as being fun and exciting after participating in the program.
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Recently the State of Qatar has invested substantial resources into research and devel-
opment, and while the infrastructure is in place, there is a shortage of citizens graduating
from knowledge economy fields'®. As such, one of the targets of the QNV 2030 is to
enhance scientific research by increasing the proportion of science and math graduates
(NDS p. 143). The QES students are too young to be employed in the knowledge econo-
my but have already begun to make education and career plans'. There are a variety

of occupations that fall within the knowledge economy rubric, and many have specific
educational prerequisites for even entry-level positions. While technicians in a biological
laboratory may only have taken some college classes, or attended some vocational train-
ing programs, the chief scientists in the biological laboratory or in other fields will have
graduate degrees, and in many cases a Ph.D. Therefore, it is critical to look at students’
education plans in conjunction with their career plans. Despite having generally positive
attitudes toward science and math classes and about the utility of the subjects for their
future®®, only 11 percent of the Independent school students and 19 percent of other
students both plan on a career in the knowledge economy and intend to obtain a gradu-
ate degree (Figure 3). Another 8 percent of the Independent school students and 18
percent in other schools seek a knowledge economy profession but intend to end their
education with a baccalaureate. Finally, three percent of the students in Independent
schools and ten percent in other schools hope for a career in the knowledge economy
but do not intend to obtain a baccalaureate degree.

RECOMMENDATION:

College and career counseling interventions should start early and occur at regular
intervals during a child’s preparatory and secondary education. Critical to the program is
the notion that college and career counseling must begin as early as elementary school
to develop a college-going culture early in the child’s education?'. This is further sup-
ported by research showing that students begin developing educational aspirations at

a young age??. One suggestion targeted for parents that would be useful is to create
public events for parents at a variety of times and locations to give them information
about college for their children and the importance of educational aspirations, and to let
them know that they are critical for their child’s future education. Separate events could
be held for parents of primary, preparatory, and secondary students, to ensure that a
college-going culture is developed. Within the schools, a variety of activities can be done
throughout the school years to help students learn more about colleges. For example,
teachers and other professional staff members can be encouraged to share information
about their college experiences and a series of presentations can be used to introduce
students to a large number of career fields, connecting those fields directly to post-sec-
ondary education.
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Of the Independent school students, only 56 percent who plan on obtaining a baccalau-
reate degree and 76 percent who plan on a graduate degree feel “very confident” that
they will graduate from secondary school, indicating they expect to have problems meet-
ing the requirements for university entry or secondary school graduation. Less than half
of the remaining Independent school students are “very confident” that they will graduate
from secondary school.

Figure 3: Student Plans for Future Education and Careers in Knowledge
Economy Fields.
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Students come from disparate home backgrounds, and these backgrounds have an
effect on their educational plans. Looking just at the students from Independent schools,
one-quarter of the students whose parents never attended school are uncertain about
their educational plans. Another 21 percent plan on, at most, completing high school.
In contrast, only 12 percent of students whose parents have a graduate degree and

11 percent of those with a baccalaureate degree are uncertain about their educational
plans. These results indicate that schools are not erasing the differences in students’
home backgrounds; early identification of these low motivated students is vital to inter-
ventions that increase the likelihood of post-secondary school entry and success.

Students also attend schools in which their peers have varying educational aspirations.
Within the Independent schools, the range of students planning to obtain at least a bac-
calaureate degree has a low of 36 percent to a high of 89 percent. The range is similar in
other schools with a low of 28 percent and a high of 91 percent of students planning on
obtaining a baccalaureate degree. Students whose parents never attended college and
who are enrolled in schools where their peers have low educational aspirations face seri-
ous obstacles to obtaining a college degree.
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Student Plans for Higher Education and Careers in Knowledge Economy Fields

Higher education, especially at Qatar University, has recently changed to improve
standards, enhance student engagement, and recruit teachers with appropriate degrees
(NDS p. 137). Education City continues to attract high caliber universities from around
the world. Yet Qatari students struggle once they graduate from secondary school:

low enrollment and high dropout rates in higher education continue to be a problem as
students choose to enter the labor market without post-secondary qualifications (NDS
p. 138). To increase the number of students prepared for a knowledge-based economy,
advising students on the steps to become a professional in their chosen field needs to
begin at an early stage. As we see in the QES, 65 percent of the students in Independ-
ent schools and 71 percent in other schools plan to obtain at least a baccalaureate
degree'”. While these numbers are encouraging, when compared to the level of con-
fidence they have in actually completing secondary school, the prospects are not as
bright. However, the percentage of Qatari male students planning to obtain B.A. degree
or equivalent is the least among all groups as indicated in the following table:

Table 3: Comparisons Within Independent Schools

Comparisons Within Independent Schools

Independent Schools Qatrai Non-Qatrai
[Students’ Response]

All students plan

65 % 77 %
Baccalaureate or higher

Girls plan Baccalaureate or 72 % 84 %
higher

Boys plan Baccalaureate or 60 % 69 %
higher

Students uncertain about 15 % 13 %
future education plans

Girls uncertain about future 15 % 1%

education plans

Boys uncertain about future 15 % 15 %
education plans
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The QES also includes a number of measures to gauge student satisfaction. Nearly 70
percent of Independent school students and 80 percent of other students report that
they are “very” or “somewhat” satisfied with their school. Approximately two-thirds of
Independent school students and 70 percent of other students would recommend their
school to a friend. However, despite these generally high levels of satisfaction, over
one-third of all students would change schools if they had the chance. There is consid-
erable variation across Independent schools in the percent of students who would like
to change schools, ranging from a low of 21 percent to a high of 67 percent. Within the
other schools, the range goes from a low of 8 percent to a high of 52 percent.

Reliance on private tutoring can be another sign of problems with the schools. A high
percentage of students in private tutoring may suggest that students’ educational needs
are not being met by their schools. Overall 31 percent of the students at Independent
schools and 29 percent at other schools report that they use private tutors. More sec-
ondary school students use private tutoring (35 percent) than do preparatory students
(25 percent). While these levels are not troubling on their own, students’ reasons for pri-
vate tutoring indicate potential problems with their school education. Students that use
private tutoring were asked to check up to six possible reasons for their use of tutors'.
The most common reason cited by over two-thirds of the students in both Independ-
ent and other schools is “to pass exams.” The next most frequently cited reason is that
“teachers do not explain the material well” (34 percent of Independent school students
versus 28 percent of other students).

RECOMMENDATION:

If motivation to learn is a key driver of success, then strengthening student motivation
should remain a top priority to fuffill the goals of the QNV 2030. The deliverable outlined
in the NDS is to create a comprehensive communication and motivation plan to raise
awareness of the value of education and consequences of education decisions. We
would recommend an increased focus on enhancing student motivation. No matter how
high their educational and career aspirations, if students lack the proper motivation to
attend and to complete school work, they will have a hard time meeting their goals.

The Center on Education Policy at The George Washington University issued a 2012
report summarizing the research on student motivation and outlining successful pro-
grams to improve student motivation'. The report outlines three types of school-based
efforts: (1) targeted intervention programs for students with low motivation; (2) programs
focused on teachers as motivators; and (3) efforts to reorganize schools. Many of the
programs discussed in the report may have utility in Qatar. For example, a program
designed for boys vulnerable to dropping out of school used a series of methods includ-
ing close monitoring, participation in extra-curricular activities, and personal motivators
for the boys. At the end of the first year, the boys’ motivation — measured by multiple
means — increased. A second program conducted within Baltimore targeted chronically
absent students and developed individual interventions including mentors, home visits,
and meetings with their parents, leading to an increased graduation rate and decreased
absences’®.

Qatar Education Study 2012 pi2



The situation among Qataris at Independent schools is even more acute as shown in the
following table:

Table 2: Comparisons Within Independent Schools

Comparisons Within Independent Schools

Independent Schools Qatrai Non-Qatrai
[Teachers’ Response]

Teachers satisfied with 46 % 36 %
student motivation

Independent Schools Qatrai Non-Qatrai
[Administrators’ Response]

Administrators satisfied 53 % 30 %
with student motivation

Independent Schools Qatrai Non-Qatrai
[Students’ Response]

Students agree do not give 42 % 38 %
maximum effort

Students bored most of the 55 % 43 %
time

Students late for school +3 17 % 11 %
last month

Students absent +2 last 22 % 16 %
week

Students satisfied with their 66 % 75 %
school

Students would 62 % 63 %
recommend school to a

friend

Students would change 41 % 34 %
school if had the chance

Students use private 37 % 18 %
tutoring

Qatar Education Study 2012 pi1



Based on student reports, teachers and administrators have valid concerns about stu-
dent motivation. Half of the students at Independent schools say they feel bored “most
of the time” at school, compared to 30 percent of students at other schools. Another
41 percent of students at Independent schools and 36 percent at other schools either
strongly or somewhat agree that they do not put their maximum effort into studying. A
count of four indicators representing poor student motivation — being bored in school,
not putting maximum effort into studying, being absent from school, and being late for
school — reveals that 36 percent of the students in Independent schools and 21 percent
in other schools exhibit chronic motivation problems™ 1213,
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Administrators, teachers, peers, and parents interact in complex ways to affect students’
educational progress. This report explores these interactions by examining the attitudes
of each of these major players in the K-12 system. It begins by looking at how moti-
vated students are in their current learning environment and whether they are satisfied
with the status quo. We then turn to the students’ plans for post-secondary education
and training. Then we shift to the perspective of the parents: how active are they in the
education of their children and do they receive adequate feedback from school officials
about their child’s performance? Finally, we consider whether teachers and administra-
tors are pleased with the state of affairs at their school and with the SEC. At the end of
each section we provide specific policy recommendations for furthering the objectives of
the NDS and ETSS.

Student Motivation and Satisfaction

Increasing student motivation is a major goal outlined in the NDS and remains a concern
for K-12 parents and educators (p. 131). If students are bored with school, put in little ef-
fort, and are frequently absent, their education will suffer. The QES explores this problem,
asking students, teachers, and administrators about student motivation®.

When it comes to student motivation™, there are large differences in satisfaction among
teachers and administrators at Independent schools compared to other schools (Figure
2). Twice as many teachers at other schools (78 percent) are satisfied with student moti-
vation as teachers at Independent schools (38 percent). The difference is nearly as great
with administrators’ satisfaction (77 percent versus 42 percent, respectively).

Figure 2: Student Motivation and Satisfaction with their Schools.
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Equity and inclusiveness are critical components of Qatar education reform (ETSS p. 10)
and an important resource students bring to the schools is their parents’ educational
background. Numerous studies in other countries have documented differences in stu-
dents’ educational outcomes based on their parents’ education, in particular, between
students whose parents have a college education versus those who do not®. There is

a large difference in this regard between students in Independent schools (36 percent
with parents with a baccalaureate’ or higher) compared to other schools (average of 71
percent). Equity also becomes an issue when we consider teacher training and qualifica-
tions. A degree or certificate in education is one measure to gauge the preparedness

of teachers and administrators, yet we see slightly more than half of educators in Inde-
pendent schools reporting a background in education®. While many Independent school
teachers report attending one or more professional development programs (and in fact,
attend more trainings than teachers at other schools), it cannot substitute for university-
level coursework and certification in the field of education.

Figure 1: An Overview of the School Climate in Independent and Other
Qatari Schools
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The policy question then becomes, are Independent schools able to make up for these
differences in background and resources, or do the advantaged become even more
advantaged?
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Introduction

The leadership of Qatar is greatly invested in its K-12 education because it views educa-
tion as the key to the nation’s economic and social progress. To this end, His Highness
Sheikh Hamad Bin Khalifa Al-Thani, the Father Emir, announced a sweeping education
reform in 2002 to enhance educational quality and renewed this commitment in 2013
with a 360 billion riyal health and education fund'. Even with a well-developed public
education system, few Qataris before 2002 were qualified for positions that could fully
meet the demands of the economic, social, and cultural changes underway in the coun-
try, not to mention the challenges of a global economy. In 2008, following years of com-
prehensive planning and analysis, the state of Qatar articulated long-term national goals
and values in the Qatar National Vision 2030 (QNV 2030)? , which sets the framework for
growth and development, mainly through advanced, high quality educational and training
services. In fulfillment of this mission, the QNV 2030 “aims to build a modern world-class
educational system that provides students with a first-rate education, comparable to that
offered anywhere in the world.”®

The Qatar National Development Strategy 2011-2016 (NDS)* outlines the targets for
achieving the goals in the QNV 2030, and the Education and Training Sector Strategy
2011-2016 (ETSS)® of the Supreme Education Council (SEC) identifies the measureable
outcomes and projects to prepare citizens for the future. Both of these strategies are

in the early phases of implementation, making this an ideal time to consider attitudes
toward the current state of K-12 education. The Qatar Education Survey (QES) provides
such a resource for policymakers with a variety of topics pertaining to how students, par-
ents, teachers, and administrators view the current education system. We focus in this
report on four policy-relevant areas that speak to targets outlined in the NDS and ETSS:

student motivation and satisfaction;

student plans for higher education and future careers;

parent participation and communication with school officials; and
teacher and administrator attitudes toward the school system.

One of the most recent achievements has been the transformation of all public schools
into autonomous Independent schools. According to the NDS, as the Independ-

ent schools flourish, competition is expected to emerge not only across Independent
schools, but also between Independent and private schools. This report focuses on the
differences between the Independent schools and other schools--grouping International,
community, and Arabic private schools together--to consider how attitudes toward edu-
cation vary across Independent schools and these private alternatives.

We recognize that students live in a complex environment outside of school that, along
with important structural differences across schools, affects educational attainment,
training and career aspirations (Figure 1).

Qatar Education Study 2012 p7



These surveys help capture attitudes on a number of issues pertaining to schools in Qa-
tar from current participants in preparatory and secondary education. The schools in the
sample represent a cross-section of the major school types (e.g., Independent, private)
and coeducational and single-gender programs. The design of the QES allows for com-
parison within groups (e.g. all students in grade 8 or 9) and makes it possible to examine
an issue from the combined perspective of students, parents, and educators. Examining
the attitudes of all members of the education system will assist in the development of
future plans for education in Qatar.

Collecting and analyzing these data is a massive undertaking, requiring SESRI to publish
the results in stages. This executive report is a sampling of the most timely and relevant
issues and focuses on those findings that link directly to education reform goals and per-
formance indicators outlined in the Education and Training Sector Strategy 2011-2016
(ETSS) of the Supreme Education Council (SEC) and in the Qatar National Development
Strategy 2011-2016 (NDS). This report presents findings in four policy-relevant areas
and makes recommendations for each:

Student motivation: renewed attention needs to be placed on student motiva
tion as many students exhibit signs of chronic motivational problems.

Student plans for the future: interventions need to be developed to increase stu
dent interest in careers in the knowledge economy and to make certain that
their career goals are aligned with their planned level of education.

Parent participation and communication with the schools: while there is evi
dence that communication between parents and the schools has improved,
interventions are required to increase the level of parent participant with their
child’s education both in the home and in official school activities.

Teacher and administrator attitudes toward the school system: methods need to
be explored to ensure that teachers and administrators feel valued by the SEC
and feel that their input matters to the SEC in educational reform.

While this report draws attention to some of the shortcomings in the current K-12
system, we look at this as an ideal opportunity to assess the state of K-12 education in
Qatar in order to provide more effective programs and solutions with the long term goal
of fulfiling the mission of the Qatar National Vision 2030. Forthcoming reports on K-12
education as well as topics pertaining to social, economic, and cultural areas in Qatar
and the region may be found at www.sesri.qu.edua.ga. We welcome your questions and
comments which may be directed to sesri@qu.edu.qga.
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Preface

This report examines the views of children, parents, teachers, and administrators toward
K-12 education in Qatar. It is based on results from the Qatar Education Study (QES),
which is a series of surveys conducted by the Social and Economic Survey Research
Institute (SESRI) in December 2012. Together, the surveys included more than 4,200

participants from 39 preparatory and secondary schools. The following table has the

details:

Table 1: Survey Sample

Total Number of surveyed
schools

39 school

Independent Schools
24 school

Total number of surveyed
students

Independent Schools
1158 student
742 Qatari students

Total number of surveyed
parents

1472

Independent Schools
877 parent
514 Qatari parents

Total number of surveyed
teachers

Other Schools
15 school

1848 student

Other Schools
690 student
pare

Other Schools
595 parent

572 teacher

Independent Schools
384 teacher
77 Qatari teachers

Total number of surveyed
school administrators

318 a

Independent Schools
205 admin
109 Qatari admin

Other Schools
188 teacher

dmin

Other Schools
113 admin
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on issues related to the development and welfare of Qatari society, including social,
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